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: - Thg Confllct Resolutlon Component of the Hlnneapolls
.Schools?® 1973-74 Emergency School Aid Act Project provided 20 -
) paraprofess1ona1 Desegregation Aides for nine desegregatlng public .
: . schools (8 junior highs, 1,high school). The Component also funded a -
- Coordinator of Desegregatl\n.kldes and a program of pre- and
- in-service training to help Aides reduce various types of confliect in .
. schools, to 1mﬁrove interracial relations, and to act as liaisons '
between schools and the neighborhoods from which students were o
-bussed. The objectives of the component wvere (1) prevention of major °
racial confllctshleadlng to school closing;. (2) prevention of any
: increase in student-student confllct, as measured by suspension rates
\p attributable to such conflicts in. 1972-73 vs., 1973-74; (3) prevention
' ..of any increase in student-teacher conflict, as measured by .
suspen81ons attributable to such conflicts; and (4) among Whité -
S ' students, an increase in liking toward mlnorlty students, as measured 3
R by1973 vs. 1974 administrations of the Studert Opinion Questionnaire B
) (S0Q) . Objective 1 was met, Attainment' of objectives 2, 3, and 4
could not be measured directly, bhecdause the relevant data were not
. ~available. This report, prepared by an independent evaluator,
- includes a biref desgription of the Aides and a discussion of the
Aides' enacted role, *Approximately two-th a8 : :
tepresented racial minorities—¥ most time~conguning act1v1t1es .
were monitoring the halls and cafbteria, Sand talking with students b
and school staff about 1nterpersona1 conflict. (Author/RC)
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The Conflict Resolutlon/Desegregatron Aides Comppnent
of the Minneapolis Schools' 1973-7h '

7° Tmergency School Aid Act Project:

{ . .

. s X An Evaluyation _
Ve SUMMARY .

The Cénflict Resolutlon Component of the Minneapolis quools' 1973-74
Emergency School Aid ActsPxoject provided 20 paraprofessional Desegregatlon~
“Aides for nine desegrdf ting public schools (8 ¥unior highs, 1 high school).

- The .Component alsd ‘fun led a. Coordinator of Desegregation Aldes and a program.
_of pre- and in-service tralnlng to help Aides reduce various typesxof conf11ct. 6

‘- in schools; to improve interracial relations, and to act as liaisons between
schools and the nelghborhoods from which students were bussed.

The Obgectlves of the Component were (1) prevention of major racial’ ,
conflicts leading to school closingj_ (2) prevantlon of any increase in 'z
student-student conflict, as measured by suspension rates attributable to.
such conflicts in 1972-73 vs. 1973-74; (3) prevention of any increase in
student-téacher confllct, as measured by suspensions attributable to such 2-5
conflicts; and’ (4) smong White . stiddents, an increase in liking toward . -
mlnority students, as measured by 1973 vs. 1974 administrations of the
Btudent Opinion Questionnaire (SOQ). Objective 1-was met.—Attainment of -
Ob3ect1ves 2, 3, and 4 could not be measured directly, because the relevant -
data were not available. ) v V-

This report, prepared by an independent evaluator under a contract
with the Minneapolis.Public Schools, includes a brief description of the
., Aides and a discussion of the Aides'.enacted role. Approximately two- ( : 6-9 -
. thirds of the Aides represented racial minorities. Aides' most time-
7 consumlng a¢tivities were monitoring the halls ‘and cafeteria, and talking
_or "rapplng" with students, and school staff about 1nterpersona1 confllct.
' « -
* When Aided and their' bu11d1ng supervisors (asslstant principals and
principals) selected incidents to. show the Aides' most effective corflict-
® ' resol¥ing work, they often described incidents in which an Aide (a) gathered 9-11
21l parties in a conflict for open{discussion, (b) prevented fighting or o
other harmdoing, (c) tonducted a careful, painstaking investigation, or (d)’
removed force (tension, threat) from a situation. Building supervisors
+ found the Aides' ability to communicate dchool concerns to minority parents

of particular value. _ ’ -

- The evaluator recommended that the Conflict Resqlution Component be -~ 17
refunded. In every desegregating school served by Aides, student-student

and student—teacher conflicts of various types have been an important 12-13

problem. The report discusses several types of conflict caused in part by
negative racial/ethnic attitudes. Although '"hard' data concerning Component 13-15
effectiveness were limited, the observations of the evaluator and the ’

assessments of assistant pr1nc:|.pa1s and .principals suggest that Desegregatlon 45 !
Aides made an important contribution to conflict resolution in the+
desegregatlng schools they served. ‘ Y )

The evaluator also recommended chénges in Component operation including:
, (a) inclusion of Aidé¢s as full members of any school-wide "Student Support
Team" (b) clarification of the proper balance between the Aides' monitoring .
¥ role and the Aides' counsgling rolé; (c) continued recruitment of Aides with ¢ 16 {
*a demonstrated capacity to like, and work effectively with, bobth .students and-
gtaff; (d) the development of more precise objectives for }Aides, based on the
search for those activities gnd .approaches most effective in resolving echool

conflicts and promoting positlve interracial attitudes. | .
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The Conflict Resolutlon/Desegregation Ai&es Component ’ .
" of the Minneapolis Schools! 1973—74 : :
. Emergency School Aid Act- Project: - L)
& An Bvéduation ~ . . -,
- . , :
' During 1973-7k4, 20 Desegregation'Aides worked in nine desegregating

-Mlnneapol%s public secdﬁlary schools (elght junior highs and one high
T achool). These Aides were hired u81ng funds awarded to_the Mlnneapolls
. Schools under the prov1slons of the EmQrgency School Aid Aqt (1972; des
'.noted hereafter as BﬁAA) The Aides were paraprofessionalé specially .
:;{trained to reduce various types of confllpt in the school, to 1mprove
:interraclel relations, and to act as.a llglson(between the’ Bchool and
the neighborhoods from which studento were bussed.
,Background' The Minneapolis Schools‘ "ESAA Project

The ESAA prov1des funds to help golve the humgn relations and in-
etructlonal problems of school systems, like Mlnneapollb, that are
undergoing planned desegregatlon (see 1972 summery of Hlnneépolls Public
Schools' desegregatlon plan cited in References). In 1973-74, ESAA granted
3535 L4l to’the Mlnneapolls Schools'for three programs (called Components)
almed primarily at the newly decegregdtlng junior highs. i o

~ The Désegregation Aides, Desegregation-Aide Coordlnator, and a program
S of pre— and in-serwvice training comprised the Conflict Recolution Component
of Mjnneapolis' 1973-7k ESAA Project. The other two Components of the
Project were remedial reading instruction and remedial math instruction,
‘both for junior-high-age students. The Conflict Resolution Coﬁponent, in o
AT accord W the original project proposal (Off1ce of Plannlng, Development, '
s and Pedeijz;%rograms, Minneapolis Public Schobls, 1973) wag considered
second in prlorlty,1 ghead of math inotructionegid behind reading instruction.
Approximately one-flfth (89§ "295) of the total Minneapolis ESAA grant was
used for the Confllct Regolution Component. ‘
The deoegregetlng junior highs -gerved by the Confllct Regolution
Ccmponent were Anthony (two Aides as of the end of the school year),
Bryent (three Aides), Franklin (one Aide), Jefferson (three Aideg), Jordan
', (three Aides), Llncoln Cone Aide), Phillips (two Aides), ond Ramsey (three
Aides). The newly opened North ngh School. also had. two Desegrogatlon Aides.
. ESA@ evaluatlon. The DSAA-Project budget allotted a maximum of $10,000

v . . \
1The priority of each Component for fundlng wao determined by a vote of the
" ESAA Dipgtrictwide Advicory Committee, a group constitutgd in accordance with
ESAA guidelines co ae to (a) represent all major rocinl/ethnic groups in
Minneapolic and (b) include teachers, students, parento, ond members of
. community orgenizations promotlng equollty of opyortunity.
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for evaluation of all threg Components. The evaluator was a research
fpéychologist selected by the Minneapolis Sthools' Research and BEvaluation .
\ Department. Although he received technic¢al and clericél gssisﬁance from

Kegearch and Evaluation Department, t@e evaluator waé an independen@

%

contractor, not a Eegular School District employee. 4

The Orgahization'of This Evaluation-Report

The following isctlons of this report provide answers to flve questions
about the Coﬁfllct.ﬂesolut1on/Desegregat10n Aldes Component:
1, How'yell did the Component meet the obJectlves stated in the ESAA-

Project proposal? , ' " f

2. How did the Conflict Resolution Componént operate? The anvwer to
. this question iqcludes a deéﬁription of the enacted role, of Desegréﬁgtion
Aides (in comparison to the role pﬁescribed in the Project proposal):x

3. What are some characteristics of the Aé@ps' best conflict-resolving
' ’ N . -~ -

work” . )

b, llow great is the need for a con%lict recolution program in deéegre-
mating Minneapolin chools? The answer to this question inhcludes di scussion
of the f?@e of confllcts in these srhools, the froquency of each conflict
type, and the part played by nepatlvp rac1£i/ethnlc attitudes in these
conflicts. ) - iR

5. What recommendations should be made concerning (a) the improvement
of Component operation ;nd (b)Y the re-funding ®f the Conflict Resg&ution
Component’ . . ‘ | §

HOY WELL DID THE LONFLICT RESOLUTION COMPONENT MEET ITS OBJECTIVES

In their work in the schools, the Desegregation Aides were expected to-
make a demonstrable cbntribﬁ%iop to attainment of the follow?pg ob}ectivesﬁ

Objective 1: '"The decegregation plan will be carried out in the
Minneapolis Public Schooiﬁﬁin 1973-74 without major disruption in *educational
programc due to racial conflicte" (original ESAA-P%pinct proposal p. 42).
uuC(pF" in mpntlnp thic objective was to be méasured in terms of the number
of days that the desepreﬁatlnp junior highs were closed because of "rac1a1

conflictem." s, o

Objective 1 was met. Although threé of the schools did experience racial

digturbances, and‘hlthdugh in one casce come #ctivities and student privileges

. . .
were curtailed, in“ho ecace was school actually closced. In one gchool a

y & proup of approximately 30 Wh1te

White bus driver was carried from hig buc and assaulted by a group of Black
studenta; and in a separate 1nclden§

sfudentg neariy\camﬂ to bloun with a proup of Black students at the close of

ﬁ; .
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a school day. In a second junior, hlgh, rumors that a Mexlcan-Amerlcan
student had "snltched" on an alleged drug pusher precipitated a confrontatlon
between two groups a group of White and Ind}an students vs. a group of
Black students. In a thlrd school,'a Black student allegedly. assaulted
a White student in the cafeterip with a "board. Rumor and 'bad feelings"
flourished briefly tetween students of different races fol}ow%ng-this";,'
assault., . o ' : .

The fact that a schoo} did no% close its doors doee not therefore ’;
mean that important racial incidentsy were absent. Administrators in two --
schools view school closlng as a last resort in cases of rac1al coixfront-
ation. "If's better to keep schéol open,' said one pr1nc1pa1. "You gain
stability if you can calm ﬁh@ngs down enough to carry on classes... it )
shows you can cope with the problem.'" An assistdnt principal.said that Y

school wae not closed in 1§73-74 despite a major racial confrontaﬁion because,

.+ "le would t en have had the additional problem of deallng with everyﬁo

about 'how/bad it was.'" Theoe two administrators both implied that fhe
unavoidablg publicity resulting from’schopl clpsing could.increase racial
thsions.n[It is apparently very difficult for an administrator to weigh
the dangexs of keeping school open vs. closing school, following a major <
racial confrontatlon. ¢ ' '
In all three schools with disruptions caused in psrt by negatire tacial
,attltudes, Desegregation Aides played a direct role-in resolving the conflicts.
In one schbol, an Aide attempted to keep Black students from leaving school
busces and attacking a crowd of jeering White students. Jlthowgh some’ students
de-bussed end approached the taunting crowd, the Aide was neverthielese able
to.dispersehstudents (with help from a police-school liaison officer) before
major fighting erupted. Later in the ueek, the Aides helped prevent hostile

outsiders from entering the building. . . .
Il thé second school,-Aides.attenpted almost singlehondedly to‘grevent
the after-school '"rumble among White, Indian, and Blaclk students. The
Aides' most 1mportant work, however, involved gathering 15 of the leadlng
actors in this conflict for frank exchange of views and rumor-dispelling

discussion of facts. ‘ o

In the thlrd school, Aides qulckly"broke up a 1unchroom fight that

threatened to become a full-scale melee. ° o v &

Objective 2: '"Conflicts between students will be no greatér under -
decegregated conditions than they were under non-desegregated conditions"

(p. 44). In measuring attaigment of thiZ objective, ouspensions resulting

¥
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from student- student conflict were to be- compared for (a) the last half of

the desegregaﬁed 1973 74 school year and (b$ the last half of the prev1ous
year, before implementation of the desegregation plan.

The attainment of this objective could not.be directly measured, % -\

. cinge only one school had readily available any "hard" statistics on-

©

the number of suspen51ons in g, given period (and even then, the number
spec1f1ca11y attributable to stydent-student confllbts was not recorded).
Accordingly, in each ESAA junior high, one a551stant prlnc1pa1 or pr1n¢1pal
who supervicsed Desegregation Aides was asked to 'Compare the frequency of
student-student conflict in your school this yd&r (1973-74) with the frequehcy
of such conflict last year (1972-73)," using a scdle ranging from 7, "Much
more freqqgnt...,” to 1, '"Much less frequent...! Thls question, and the
entire interview protocéﬁ of which it was a part are reproduced as Appendix B,
Ag tahuiated on this sample questlonnalre, the responses of seven of nine
building'sdpervinors (usually, assistant principals) of Aides suggest that
the frequency of ctudent-student conflicts had either decreased or stayed the
same . ' !

These came asgistant® principals and principals were also ésked.to rate
the ”%otal contribution" of the Aides to the '"reduction or prevention" of .
student-studedt conflicté in 1973-74 on a scale from 7, "Extremely great
contribution," to 1, '"No contribution at all." hppendix B ghows all
supervisors indidating Aides had made a moderate to extremely great contribution,
with the mode being 5, "Great contribution."

Decegregation Aides attempted to recolve a variety of student-student |
conflicts during 1973-74. On a quectionnaire reproduced as Appendix A, Aldes
were asked whether they had "tried to resolve' each of six different types .
of student-student conflict. Among.the 19 of 20 Aides rocponding to this
quectionnaire, nearly all (17) mediated one or more cacks of (a) "Verbal
abuse (naome calling and 'bad mouthing')d and (b) "Threatening physical )
arpreccion.' Over tyo-thirds of the Aides were involved in the following '
student-student conflicts: (c) "Physical aggression" (16 of 19 Aides) and

(a) "thortlon with'ng stated threat (although threat may be 1mpllad?" (13),

\Pour Aides were 1nvolved in (e) "Threatening with a weapon," and three Aides,

in (f) "Injury with a weapon." o Can

Objective 3: 'The omount of conflict between studentc and teachers will
be no greater under desegregated eonditiops than it was under non-desegregated
conditiohs" (p. 45). Ouspensions resulting from confiicts between students .

and teachers were to be no greater during the lact half of 1973-74 (under .
y o A :




the Aide's work. L (/'

decegregation) than during the last hélf oé 1§72-73 (vefore desegregatioﬁ).
Again, this objectivg could not be measured as stated, because‘suspensions
attributable to student-teacher conflict' could not, be determined using existing
records; Insteaq, en Aide superwisor (agéistant priﬁcipal or principal)
in each building Qas asked to rate the change in freguehqy of .such confljcts;
six of nine felt the frequency of student-teacher conflicts in 1973-74 wes
the same, or less than, the frequency in 1972-73. . Agaln, all superV1sors
believed E&des had made a moderate to extremely great contribution to the
prevention or reduction of such confljcts, with a modal rating of 5, "Great -
contribution.” - . o

Appéndix A, the ESAA.Desegregation Aide Form with tabulated responses,
shows Aides' self-reported involvement in a numbef of different student-
teacher conflicts. Most of the Aides had experience resolving (a) "Dis-
obeying a teacher's order" (16 of 19 Aides), and (b) "Verbal abuse" (15).
About, half (9) of the Aides reported attempts to resolve (c) "Physical
aggression," (d) "Threatening physical aggreseion," and (e) "Teacher ,
unfairly treating/g student." Two Aides mediated at least one student- . v
teacher conflict vwhich included (f) "Injury with a weapon." Three were
involved in cases of (g) "Threatening with a weapon."

Objective 4: Vhite stu&@nts who attended schools having few minority
students 1731972-73 "will become more favorable toward minority studenté"
(p. 47) by%ihe end of the desegregated 1973-74 school yeagf”_This hoped~for
change in attitude was to be measured using the racial factor of the Minneapolis
Schools' Student Opinion Quegtibnnaire (Johngon &\Faunce,,i972a, 1972vb,
1973). The spring, 1973, administpration of the SOQ to &ll étudeﬁts in the
junior highs to be desegregated, as part of a city-wide te@tiﬁg program;

L]

would serve as the pretest for the Conflict Resolution pvaluation. The
spring; 1974, adminictration of the ,SOQ’,( after a desegregated school year,
would cerve as the pocttest. Since the results of -the 1973-74 S0Q were
not' available as of.this writing, the attaiﬁment of Oﬁjective L cannot yet
be acsessed. Q- ‘ jz

The above four objectlves é%e very broad iA sc pe. The attainmcnt of
thece objectives was the responslbility of the total school communlty, not ‘
juct the Aides. . Even if completely adequate meaaurement relevant to these
objectives were possible, the evaluator would at111 have had great difflculty \
deciding what portion of each objective®s attainMent could be attributed to
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Human Relations Coasultants from the Minneapolis School.s., Thece consultants _

shops during the 1973-74 ochool year. Thesp uorkehopn, nloo supervised by

HO{ DID THE CONFLICT RESOLUTION COMPONENT OPERATE?

The Conflict Resolution Component inc&uded funds for the‘DesegregatioQ
Aides, a full-time Coordinator.of ESAA Desegregation Aides, and a pre- and
in-gervice training program for Aides. In each participating school, the_A
Aidec had office space for counseling and a- prlvate phone. .

This section on the 0p9rat10n of the Conflict Resolutlon Component
1nc1udes (a) a brief description of the Aides, (b) a description of the
Aides' training during 1973-74, and (e¢) a description of the Aides' enacted
role in comparison to the role prescribed by the original ESAA R;oject pro- .
posal. . ft

Yho Were the Desegregation Aides? ) A ' .

I

i |

While representing great dlver51ty in work hlstory and personal ’ |

experience, all but a few, Aldes 1ived in the nelghborhpod frdm\yhlch incoming = - ‘
ctudents were bussed as part of degegregation, and had aome experience as a’

|

‘ ?; es in a voluntary Q1
rqolie Schoole (the

T ’ 1

: ‘ |

. 1

|

volunteer or paid worker with schapl-age youthg

Aides and the-Aide Coordinator had prev1ous employmen
bu551np program to achieve racial balance in the 'l

Urban Transfer Program).

&
The Aides reprecented most of the groups specified as "minority" by

the ESAA puidelines: 11 Aides were Black American, 1 wos Indion American,

41 was 5 igh-surnamed American. Six of the Aides were White Amerlcan.
PBQ .

nJorlty (11) of the Aldee were women. The range of’ agea wasg wide: some

rearlvg_famllxee, come uere near retirement '

Pre- and In-gervice Training '

A pre-service training workshop was held for Desegregatlon Aideg from
August 27 through August 31, 1973. This uorkehop, congieting of five all-
day cecciona, was euﬁervieed by the Minneapolis Publiec ichools' Department
ot'Intergroup Education. The trainers for'the'pre-serviee ﬁorkehop were

were fomiliar with conditions in many of the desegreg&ting BLSAA schools before
the 1973-7h4 sehool year. They had participated in the human relations train-
inp for dll Minneapolis certified achool pereonnel in 1972—79 and were there-
fore lmowledgable concerning teachere racial attitudeo. Thece]coneultante
were aleo familiar with the conflict fituations Aldee might face in their
new worlk settingo.

The Deregregation Aides also attended several all~day in-eervice vork-
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S Intergroup Education, ircluded role-;}aying of methods to resclve frequenely . "t
. encountered conflicts, and a workshop on counsellng,skills. Desegregatlon
gemdee ang.dlscussed Job-related 1ssues at their regular monthly meetings.
The con{ent of the in-service workéhops and the regular monthly meetings was

baged largely on problems Ldentlfled : the Aldes in their monthly written o o

reportes. These monthly urltten repo ) descrlblng each Aide's activitles
P and the school's progress in achieving integratién, were submltted to.the

Decegregation- Aide Coordlnator.

The. onthly meetings were chaired by the

Aide Copordinator. AN

-

x

» . -
+
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To deecrlbe the Aide' 1§£§§E§ role, the investlgator ueed questzonnq}re,
interview, anid obaervatlon at A paper-and-pehc11 questionnaire (the

. The Enacted ﬁoie of, Desegregat io Aldes - -

"ESAA D uegregatlon Aide Form") -was completed by 19 of 20 aides. The misslng_‘.- )

‘:‘(_.,“

Aide worked lese than one-halT time in the Confllct "Recolution Component.

This quectiennaire,; with a tabulatlon of rosponcee, is reproduced as Appendix A,
" BEach Aide was Bupervised jointly by an administrator in the desegregating t
- school (ucually the assictant’ principal, or in come caces tho prlnclpml) and
akco by the Coordinator of Decegregatlon Aldes. ' -y . P
a. Time and octiv1py analysis of thie?mdee' enacted role. Tor each of nine
role nctivities proscribed or inplied

the B‘AA Project, proposal, the -
Desepgregation Aides were.asked (a), vhetiror they performed the activity;
() how they ‘performed the activity (including any "'tips" they would suggesct

to other Aides seeking reduced conflict among studemto and teachers.in ESAA

schools); aud (c) the percent of total time they cpent on the activity., = = - -
From the tabuldted responses (cee Appendix A) and the open-ended comments, ' :
the followlng picture’ of the Aldeo' role emeyged. .
Tallking or "rapping" wac a general category accounting for over half
of the Aidec' work in the ochools. Under this hoading. tho opecific ) ’
activity, "Talking/with ctudento about ‘their difMeultios in getting along
. with ether gtudents," was most time-consuming, occupying 15% of Aides'. t;@e,
on the average. -Aides also talked with (a) students about their difficulties R
in getting along with teachers (11% of totnl “time);. (b) teachero about. o
s # their difficulties with otudente (9); (c) the aegist&nt princlpal or _ &
principal (%), ond (d) parents (). '
Of all the Aides' activitles taleen slngly, the activity taking the moot °
time, 19% on the averagoe, wae "Monitoring (watching, oupervicing) ctudent °
béhavior in the cafeteria and %pllo." The variabriity of time eﬁent on
. monitoring was olco greater’than the voriability for any other activity.

\‘l‘ R Q‘F/ "& ‘ " .
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Whlle tWo-thlrds of the Aldes spegt from 1% to 2&% of thelr ‘time: monltorlng,

Rldlng the bus with students ocoupled an average of one—half hour per day.

o

::‘ Four Aldes rode busses seldoﬁ if ever. In most ESAA schools, there were more
busses than Aidesy hence, Aldes tended to rlde.those busses on wh1ch conflicts ;
had occurred. L heoowo T R A ' f s

R Other act1v1t1es, descrlbed-ln more detall below, were "Worklng w1th the'\;
Student Adv1sory Commlttee in y:ur school" (&%), and. "Seeking out, students :
v‘who d1sobey school rules" (8%)'dﬁ el "seeklng out” acu1v1t1es 1ncluded

checklng iavatorles for smokers, and catch1ng "class-cutters," "dltchers," or

'~"outs1de trouble-makers " v 3 _ ,
A .
Several Aldes have helped students plan act1v1t1es deslgped to 1mprove -

human relatlons and Bchool morale.v: \talent show, acclalmed by both students .
and parents,» an all-scheol, picnic; 1eld trlps,' a "canteen," run by
students, to sell snacks. ' '

One Aide ‘was invited to d1scuss hér hatin American heritage-in a Spanish

L

EL S ' ' (

class.j .
Assumlng a responslblllty clearly 1napprqpr1ate to the1r role, tWo
Desegregatlon Aides reportedly superv1$ed the classes of absent teachers.,:

Another A1de helped plan a new eduéatlonal program 1n her school to
ald 1ntegratlon. This program, cons1st1ng of human relatlons claiées and

counsellng, has recently been awarded federal fundlng.v

The Student Adv1sopzfcomm1ttee. Each ESAA school was requlred by ESAA

guidelines to have,a St%dent Adv1sory,Comm1ttee (SAC). Students representlng'
different raclal/ethnlc groups were to be selected for the SAC 1deally by

\a vote of the student.body or student government. The ESAA guldellnes '
requlred the ESAA Project® staff in each school to keep the SAC 1nformed
concernlng the operatlon of each ESAA~ ProJect Component (e. g., Readlng and-
Math; as well as Conflict Resolution). Also, ESAA staff were to~hear SAC
recommendatlons for the 1mprovement of each Component._ The guldellnes also-
saw the SAC's as organlzatlons generally promotlng 1ntegration and equallty

of opportunity in each school .

The. Minneapolis ESAA Project proposal spec1f1ed that Desegregatlon Aides
would serve as adult advisors to the SAC's in each publlc,school. Each A;de
Aid in fact work witn the SAC in his/her school. Whether or not each SAC
fulfilled the expectetlons envisioned by federal guidelines was not .
systematically studied hy the investigator. Informal ohservation, however,
suggested that some SAC's were much more effective than others. In one schoolj
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SAC members met almost dally ' developing their own interracial“understanding;
plannlng school-wide human relat1ons activities (e. Ee aSsemblles, dances, and
a "Winterim Day"fof varied educational activities); and helping to conduct an
orien{ation for incoming sixth gradere. - In another school, the SAC-received
llttle support from the adm1n1stratlon and was rarely permitted to meet ‘during

school time. = ' . - o~

¢

T WHAT ARE SOME CHARACTERISTICS OF THE AIDES' BEST CONFLICT—RESOLVINC WORK?
» ‘Aides and their building supervisors. were asked to describe one
actual 1ncldent showing effective confllct—resolv1ngrwork by anvAlde. Cn
the Aides' questlonnalre (Appendlx A), this item was, '"Please descrlbe your
actions 1n resolv1ng -one ad%ual student-student or studentrteacher confllct
this year.\ Try to select the confl1ct example whlch shows your most effectlve
confl1ct-resblv1ng work. " s
Phe dncidents selected most frequently involved threats and name-calllng
N * among students; only two of 28 incidents (related by 19 aides and nine -
supervisors) iﬁWolved actual flghtlng. Several incidents 1ncluded theft or -
~extortion. 'Approximately one third of the incidents centered on academic
: behavior such as class cutting, truancy, class disruption, or underachievement.
OCne 1nc1dent 1nvolved drugs.u The following generallzatlons emerged from
the descrlptrons of these incidents. 4 )

1. When both aides -and supervlsors describe a successfully resolved

conflict, they often recall an incident in which the aide has gathered all

partieg in the dispute for an'open discussion. For example, a long-smoldering

familf feud erupted when two groups of girls threatened each other with -
weapons'(razor and, possibly, a gun). The aide arranged a meeting involving
the girls, their families, and the police-school liaison officer. The
parties agreed that lethal hazatrds overshadowed their petty jealousies,
- and they agreed to a truce. A1l the girls remained in school
2. When reportlng a successfully resolved confllct aides .and super-

v1sors generally descr1be an 1nc1dent in which the aldegprevented fighting

{ . or other harmdoing.. For example, an aide heard rumors of an impending
"grudge" fight. Through. discussions with students the assistant pr1nc1pal,
parents, -and the counselor, the aide determ1ned the probably time, place,
and actors for the fight. The aide 1ntercepted the: attacker and escorted
tneApotential victim home.

3, Careful, painstaking investigation is often needed for the best

resolution of conflict; as in the preceding example. In another incident,

Ly
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the Alde le'arned of a stolen need1ep61nt project. OVer a two«day period'
. the aide narrowed the Tield of pos81b1e thleves through discreet questionlng
_ of students to avoid gossip. The project soon reappeared, with no further
431 will. | . O

4, Several successfully resolved conflicts, the Aide c;early' '
avoided the use of farce, although such threat or coercion might
haue seemed appropriate to soﬁe. In one ESAA school, a studeit P
came to class W1thout pencil and paper, and then proceeded to d1srupt .
the day 8 1essons. The student was e3ected from class, and,ln an angry
-mood, - soughf'out the Aide. 'The Aide did more 11sten1ng than reprlmandlng.
_ She then casually loaned the student a pénc11 and paper, and walked him
back to class. Once ‘there, she briefly acted as a medlator, and the
teacher re~adm1tted the student. o C "

The p1tfa11s of a "hard- -line" approach are apparent in a similar

cenflict that was handled dlfferently. A student cuttlng a class met an
Aide in the hall. Instead of 115ten1ng to, and defusing the studentf'the
Aide immediately ordered the student to report ,to class. The student com
refused, calilng the aide "every name in- the book." The Aide\pursued
her, wrestling her to the office. The 1nc1dent ended with’the girl's «
‘suspension. R ;o . |

5. In seven -of the nine 1nC1dents descrlbed by bu11d1ng superv1sors,

part of the Aide's effectlve work involved contacts w2th- parents. School

admlnlstrators seem to flnd particular value in the ab111ty of a minority

aide to communicate the school's concerns to the parents‘of‘a uinority

" student. According'to'one assistant principal, "the trust level is higher

'hetween a Black Desegregation Aide and a B1ack»parent than between‘many
White school represéntatives and the Black pareht." Perhaps thé Aide's
regidence’ in the area from which students are bussed is a factor more
important than the Aide)s'racial/ethnic identification in the Aide's

ability to promote school-parent communication. For example, a.Whlte

' Adde living in a "sending" neighborhood learned that somé~parents were -

.questioning the school's academic standards. Concern about standards
was expressed most often in statements about homework (e. gy "Klds aren't
bringing work home like they do at [another] Junior High School”). The
Aide successfully resolved this conflict by inviting to her Home for an
open discussion the upset parents, the principal, and representatives of

the school's academic departments.

N
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- 6. In most of the successfully {esolved conflicts repdrteé,above «
. (e g., the’ cbnfllct under .point A that was resolved by persuasmon rather
T ~ than poerc1on) the Aide was. able to influence the antagonlsts becaise

the Alde had f1rst beéome a rewardlng, 1mportant¥person. T1me spent

v,-TT "rapplng" W{th .students and teachers is probably time w1se1y 1nvested .
kL - unle;s the Aide is 1gnor1ng more presslng responslbllltles. In descrlblng
the" family-feud incident of point 1, the pr1nc1pal noted’ that, , ""The klds,i
. P : were 11sten1ng because: the Alde had built rapport and was 11sten1ng to
them.™ _ ' ot o L '
‘A Precondltlon for Effective Work by Aldes Good Work;ng Relationships
. //Wlth Bulldlng Admlnlstrators e T o T . \‘! i ;

-

, Aides generelly appear to have‘fnaoyed excellent worklng relatlonshlps
Ve' -with the assistant prlnc1pa1s or prlnctpals who superv1sed them. When ™'

| , _ asked to rate thlszyorklng telationship with thelr building supervisor,

E . . 1% Aides used- the term "Excellent"; . four used "Very good"; two, "Good. "4§%
| When the nine building supervisors were asked to rate their working
re1atlonsh1p with Aldes, six also used the rating "Exce}lent " and three

used "Very good."

‘While these global ratlngs,suggest aﬂmlnlstrators Want the Confllct
Resolutlon Component td contlnue, a pumber of Alde-Admlnlstrator confllcts . f ‘
strfaced during the year. These conflicts seemed to result from differing | |
expectations for the role of the Desegregation Aide, held by buildingy
administrators vs.: the .Aides themselves. Such role confllcts, when
they occur, are a major hindrance to effect1Ve work by Aides.” The role

conflict betwejp aides andfadmlnlstrators could be summarlzed under two

w maln headings: )
. 1. Some admlnlstrators tend to empha51ze the monltorlng, custodial |
| aspects of the Aide's role more than the counSellng, human—relatlons :
aspects of’ the role. If an Alde is to initiate confllct-preventlng
or confllct-resolvlng discussions with teachers and parents, as .,
well as students, the Aide needs the support of the bulldlng admlnlstratlon.
. One assistant principal, for example, allowed Aides to intervene in

student-student conflicts, but not in student-teacher conflicts. This

same A, P.'seemed particularly proud that Aides under his supervision
willingly spent a good share of their time monitoring the halls and
". cafeteria, even bussing trays and cleaning taples. "In my school," said

the A. P., "Aides are a positive force, but in other schgéls, they're

S N a 11
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' - role by Aides requlred an empha51s on routlne custod1a1 duthg, not human
relations ug?k. L S »'_ ‘ ;jﬁf - o
‘ 2. Some Aldes tend to underempha51ze the1r role 1n the malntenance of
scbool order and dlsc1p11ne. Monltorlng acti%itles are certalnly part qf
this rolé; Also part “of thls role is the Alde s support of admlnlstrat}ve
N p011c1es and school’ rules, and the Aige's mode11ng of hcceptable conduct.

‘,;’{‘ ~ In one school, apparéntI?j the Alde d1d not see himself as a part of the -

I Yschool's adult staff. e allegedly gave a c1garette to a student, gave SR

other students passes out of the bulldlng, and referr?d to pollce,as

,"Plgs " After several confrontations with the administration, this A;de

was transferred to agother junior bigh. (This very youthful Aide had y :
‘“;ittle previqus,work éxpéfience-and-ndhe in a school B;ttihg; This Aggf‘s
work record has improved greatly siﬂce'his transfer. ) v
Several administrators empha51zed their- need for Aides whp by their
examplé foster responsible student behav1or, and who work consc1ent10usly.
with little &uperylslon. While nearly all Aides seem to possess these
qualities, two or three aides did not and were fired.

. _ When administrators assert the umportance of the Aide's work in -
malntalnlng school dlsc1p11ne, they are not generally demandlng dnquestlon-
ing allepiance or servile obedlence. They are instead asking Aides,. by )

fheir responsible actions, to promote mature self-résponsibiiity among

students. An Aide could therefore.properly adv%bate, or "g6 to bat. for,"

a student having dispute with an admlnlstrator, providing this advocacy

e is reasoned and that the administrator does not "take a beatlng."

.HGJ GREAT IS THE NEED FOR A CONFLICT RESOLUTION PROGRAM IN DBSEGREGATING
MINNEAPQLIS SCHOOLS? R ' ‘ . .
The data from questlonnalres and the 1nvest1gator s personal . Qbserva- o
tions suggest (a) .that student-student and student-teacher conflicts of |
many types are an important problem in every ESAA school; (b) ‘that some
of these conflicts aro caused in part by negatlvp racial/ethnic attituaés;'
and (c) that therefdre a Conflict Resolution Comppneht is necessary ‘in
Minneapolis and also consistent with the ESAA's national goal of a%ding
deseprepating school systems. According to the building supervisors of
Aides (see Appendix B), the most frequeﬂt student-student conflicts are
" yerbal abuse (name-calling and '"bad mouthing"), threatening physical
;ggression, and tighting. The most frequent student-teagher conflicts
seem to be-disobeying a teacher’; order and verbal abuseé. For each of t%e

) ;. 12 :
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~ atways 'rapplng.'" This . a551stant pr1nc1pal appaggntly felt that é "p051t1Ve" L]
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above conf11cts, accordlng to these admlnlstrators, the average frequency
vas at least once a week per’ school. For each of the above conflict types, - R

approximately half of the prlnclpals knew of at least one actual confllct

’T; incident caused in part by negatlve raclal/ethnlc attitudes. Nearly every ' T

&

\\ students were' extorting from W\&te students, but that much extortion was

" unreported because of "fear of getting beat up."

_ Aide attempted to resolve oﬂg case of each of these most common confllct v

- types (see- Appendlx A).
ﬂxtortlon. a type of confllct pecullar to newly desegregatlng schools¢

Usually ;nvolv1ng a demand for money ‘or lunch tlckets, extortlon occurred

“in mobt of. the ESAA gunlor hlghs. Aide superv1sors in 5 of 9 ESAA junior -

highs kné; of at least one extortion during thelr school year. The average'J*=

frequency of "once eVery 2-4 weeks" per school ig probably an underestlmate,; .;‘ y

s1nce much(exiertlon‘may not be reported to the assistant prlnclpals and /

pr1nc1pal . *For example,*lB of 19 Aldes, representlng 8 dlfferent junior ’ |, s

hlghs, stated that they had personally tried to resolve agconfllct involving

extortion.. ' _ _ ' _ % o
thortlon may be a conflict carrying racial overtones. Although /;lm -

only 5-of 19 Aides’ reportedly attempted to resolve an extortion "caused in
E___ by negatlve raclal/ethnlc attltudes," and although only 4 of 9 super-
v1sors knew of an Aide's ‘efforts to resolve an extortlon with raciel over-
tones——nevertheless, the written comments of Aides and supervisors in 5 g
dlfferent schools suggested that in extortion cases the offender was often i
Black and the victim Wh:n.t:‘v2 One Aide worked with a Black girl extortioner

vho said she was '"taking from White students only.! sAnother Alde reported’

that "Some Black kids corner Whlte students and demand money or such.'" In

T a th1rd sc?bol, an: A1de found "Black students 1nt1m1dat1ng younger White

students.'" In‘'a fourth school, an assistant principal said that Black

IS

2A confllct ‘which some attribute to negatlve racial/ethnic- attltudes may under-
‘standably be attributed by others to hostility between social c¢lasses. Because

* of afi rimination in our society, m1nority-group membership has been correlated
with' lower socioeconomic status. One Aide, for example, said that in her
school some conflicts between students were caused by ''negative feelings toward
economic backgrounds" but 'very few...were catised by negative racial attitudes.""
This Aide had mediated at leagt one éxtortion case but none involving negative
racial/ethnic attitudes, in her view. .One other Aide in the same building,
however, believed that negative rawial attitudes were a factor in extortion
cases he had tried 2% resolve. The evaluator believes that both '"socioeconomic
prejudlce" and racial prejudice can be important factors in a given conflict
between students (and adults) of different racea.
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?éme~staff members of both B%ack and White races saw extoftion‘ss a
cooflict sometimes caused by negative racial/ethnic'attitudes. Tyus,“four
Black Aides and one White Aide each mediated an extortion case they attri-
buted to negative racial attitudes. Also, one Black supervisor and thfse o
White supervisors knew of an Aide!s effort 'to mediate an’oo:;bortion with

-~ racial overtones.

- The dynamlcs of extértion 1n school merit furthar study.' In 1973- 74 -

extortlon tended to be most common ind schools with s1zeab1e mlnorlty enr011~
.ments where VWhite students had little preV1ous contact w1th Blaqﬁﬁstudents.
Accordlng to an as31stént principal in one such desegregating schoolygsome
'-Whits ttudepnts bed a fear of;Black studeﬁts} a' fear perhaps resulting féomv

ragist stereotypes that can flourish in" an all-White'neiphborhood This

agsistant prlnclpal also obseryed that extortion was most 11kely to occur" S

in school situations where students.mingled freely with relatlvely little
pupervision; e.g., the-hallsﬂ the- school grounds, the Rhyslcal education
class, or the shop class. Apparently, little money actuolly changed hands .
in most, cases. v )

Conflicts involvipng extortion were resolved in several different ways.
The assistant prinohpal cited above:often brought the extortioner, the victim,
the Desegregation Aide, and the parents of both students together. for a
conference. In another school, the Aides and an assistant principal have
helped formerlx timid extortion victims to become more assertive. One might
hypothesize that the incidence of extortion decreases as students of different
races become better acquainted in integrated classrooms and coopsrativé school
-aotivities. . %\‘ "

Subtle expressioo of negative racial attitudes. According tb Aides and

‘administrators alike, negative racial attitudes were a factor in some student-
student and student-teacher conflicts. These negative racial attitudes were
often displayed openly via explicit slurs and epithets. Often, however,'and %
particularly in cstudent-teacher conflicts, the negative racial attitudes Were
subtly exprecsced. Several Aides and administrators pointed out the pnﬁﬁudioe '
that occurs when teachers do not perceive individual students, but instead
seem predispoced to.refer to a student as '"one of those'" in a racial minority
group. Aides also repo;téd two examples of a teacher expressing nogative
attitudes toward Black students' distinctive dress; for example, a teacher

-deropating a ctudent's "Afro" clothing.
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One dthging form of prejudice is the failure of some teachersjko demand
reasonable standards of discipline and classroom performence from minority
students. Teachers may be seeny as treati‘h‘a minority sgudent unfairly and

in a'racist manner if, for example, they make no effort,kto prevent the

L

UL e

student from leaving ciass, and if they do not Epmmunicate concern oter poor *

w%rk}to thélstudent's parents. - _ ,
g One Aide gaée the foliowing examples to illustrate the implicit pre-

- judice ‘shéwn by teachers towafh,students:

Some teachers give the Bldck kids passes, to go to the bathroom or ~~
nurse almost every day. They allow them to be late to class without
.passes and ceem anxious to have them out of their clasces if semeone .
(i.e.., counselor, A, P., or Aide) needs to sef them. I have asked
certain teachers ¢f I could see a” student for a few minutes and in
frént of the studert the teacher will say, *'04, take him all hour."

. These... incidents ‘certainly give the studentd (whethex Black‘er
’ White) the’ feeling they are not worth much as|persons and that the
teacher doés not feel it ig importamt that th¢y get an.education. One. '
teacher made the statement he wad taking humsn relations so he could
. relate to "these kids." It i difficult to change the hearts ond
" _values of people but as a system we should be able to demand come
kind of acceptable non-racist attitudes when school perconnel deal
with kids. . )

«

Some non-certificated.school personnel in the ESAA junior‘highs aleo
.demonstrate prejudide. When raciér crimination is practiced againat'
gtudents, it is usually aiso felt by Aides. A'secoud bommént.bj the Aide
quoted above illustrates thig point: |

I have witnessed some office personnel acting rude to Black
Aides and students. They do not always give them as much information
or help ac they would to a §hite Aide or student. Many of the lunch-
room personnel have racial hang-ups. On one accasion I acled to buy
o sweet roll from a lunchroom lady in the studemt.lunchroom. She
told me, "I would like to give'you one but then thosce colored fellows
will come back here and wont one," meaning a Black Aide, and a de-
tached worker frem the YMCA, who works with kids in the building.

The above quotations, while written by the ceme Aide, are comsictent

o

with the written and spolten comments made by the Aides in ceveral differeént
ESAA schools. ' ~ o | |

WHAT RECOMMENDATIONS SHOULD BE MADE CONCERNING THE IMPROVEMENT AND RE-FUNDING
OF THE CONFLICT RESOLUTION CCMPONENT? '
Recommendations for Improvement of Component Operation

1. Desegfegation Aides chould be members of any school-wide "Student

Support Team," which meets regularly to plan not only concrete assistance

. to individual studento, but aléo changes in discipline policy. s
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2. The proper balance between the Aide's role as a monitor and the -

Aide's role as a counselor should be clarified. During the Aide' B train-
ing, greater emphasis should be placed on developing an understandlqg of the
school administrator's difficulties in mélntglnlng a? orderly, productive:
community of staff and students. WAlthough an Aide.is not necessarily an.
agent of the administration, some of the ‘Aide's monitoring duties are
legitimate.' Perhaps all Aides and building supervisors in a ﬁarticular area
could meet periodically to discuss issues related ‘to the role of the Desegre-

-

gatlon Aide.

»

%+ The proper role o?’ihe ESAA Student Advisory Committees and the

JAide's role as adviser to the SAC-~both toplcs need clarlglcatlon. Again,

©

some forum for open discusslon of these issues should be planned.

b, Persons with g demonstrateﬂ capacity to like, and work effectively
with, both students and adults should be employed as Aides. Vhile most
Aidec have these qhalities, in the past one or two Aides were employed who
related well to stﬁdents, but not adults. A few other Aides probably related
better to administrators than to youngsters. Effectlve Aide work probably

srequires a balanced and consistent approach to human relations.

5. Ope focus of pre- and in-service training should be the development
of more precige objectivés for the work of the Desegregation Aides. Do the
program goals need revision? (For example, chould only White students be
Pxpé§+ed to chovw more favorable:attitudes toward students of other racial/
othnlc groups” ) Are gome Aide activitieg and approaches demonstrably more

effectlve than others in meeting progrem goals?

Recommendation for Re-Funding of the Component d v

The eValuator believes the Minneapolic Public Schools chould eeek cone-
tinued funding for the Conflict Resolution/Desegregatioh Aide Component.
Although "hard" data concerning Component e?fectiveneas‘are limited, the
¢bservations of the investiéétor and the ascescments of school administrators
ouggest that Decegregation Aiées}have made an important contribution to the
réaolu@}on and prevention of conflict in desegregating Minneapolis junior ‘
highs. If recommended changee in Component operation .are made, the evaluator

believes this program would be even more effective.
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4}? i
7 e

Tty




Name of principal or assistant principal |

who supervises jou in your school: - B - — .
. ’ ) Name ) ' Title .
. , S . : (principal or assistant
Instructions: : ' oy ' principal)

« ’ '

APPENDIK.A . , Cover Page

Minneapolis Public Schools

. o  ESAA Desegregation Aide Form *

. s .

o for Evaluation of the Emergency School Aid Act Project:
Your name: ____ ‘ ' ) .

‘ ' - Cod
. .

Your school:

-

.

Please answer the questions on the following page&. Your, answers
will be used (a) to deacribe how the ESAA Project actually operates,
(b) to estimate the Project's effectiveness in meeting objectives, and
(¢) to make recommendations for improving the Project. .

Your answers are anonymous. The following code number will be
used instead of your nome to identify your answers:

§

Thir code, known only to the e¢valuator, will be used to compare
the answers of all ESAA people at the same school. Names of individuals
will not appear in any reports, and your answers will not be identified
to anyone cdnnected with your emplayment. v v

I do need this cover page with your name (a) to determine who has
and has not answered the questionnaire and (b) to conduct any needed
follow=up. . « 7

Do you have any questions?

Now, pleasc rcmove this cover pape and pass it in,

L]




o i N T
2 . L. ° l. . R “ L
S -~ N=19 P APPENDIX A (qontinued) - Page
/74 ¥M=Mean .- Minneapolie Public Schools Contact person: /.
Form 4¢ S,D.=Standard deviation ESAA Desegregation Aide Form Paul Higginn, Project Eval Ator
N R =No re e : 'gal. 3hh-61:oEv Luats
i B ecearch an aluation
. ‘lfh) ' Adde's code number _ . Minneapolic Public Schoolls ]
v ' 807 N. E. Broadway
. (5-16) Your Role in Recolving otudent-ﬁtudent Conflict PR . Minneapofic, MN 55413
Listed below are come types of conflict that occur hetween studento. For each conflict type, please
angwer Questions a-c. \ . .
. . - Questions: In your ochool during/zhio hchoog yoar (1973—7h) co far
: ’ v b. If anowey to a : - ’
Typen of . a. Did a conflict vas "Yes,)" was jc. If anower to b wao "Yeo," please explain how
student-ctudent e of this type at least jone you could tell that the conflict wag cadsoed -
. oy . occur which such ‘conflict in part by negative racial/ethnic attitudes.
confPict~ You tried to caused t (1f- anower to b wan "Ng,* then akip this
‘e reaolve? by negative quention,)
- Vo » racial/othnic
attitudes? = : ) -
(s) . _ (12) ﬂ ] .
. 3 1 Yeo 2_1 Yeo ¢ , .
I. Injury with a weapon 16 P .
2 o . Lé 2 No - . .
1 1 NR ‘ s
v ‘ ~ *
(6) : (13)
’ 16 1 Yeo 7_ I Yea . '
II. Physical oggrencion 32 Ho 112 No ' - _ o
. : ' 1 MR S £
(7) (14) 3 .
T1I. Threatening with a 4 1 Yes ' 2 1VYeo: ' '
weapon ’ 15 2 No |5 2N .
’ 1 NR
(8) } (15) B y :
1/, Threatening phyoical 171 Yes 9 1 Yes ‘ :
RgEre: £10n ' 2.2 No 9 2 No .
’ ' 1 NR
(9) (16) o o
Vv, Vartal abtune ‘nome
17 1 Yes 12 1 Yeo
teal.ing and “bhod 2 Mo 6 Z-No
. 2 \
mouthifg") ~ ’ 1 NR
I - —
(10) (17) * .
Vi. Extortien wli" no 131 Yoo 5 1 Yoo
otated threat (although 6 2 No 13 2 to
threat may be inplied)* 1 NR .
(11) (18). . Idot thoce "other" typoc of ctudent-ctudent conflicto
gy o that were aloo racial conflicto:
vIL, th‘yﬂg”f 13 1 Yoo 51 Yoa T '
et dgnt-ptudent. | ¢ 6 2 o 1: 2 No ' 1 ;
conflict oo 1 NR f )
| > .

“Extorlian may be o part of conflicts I-IV invelving injury or threst. The oxtortion canm you include in (10, 17)
‘nimple” extortion without injury or ptated throat (although an mpltod threat moy be clear to the victim).

should 'o

" A v » ,. . 21 ) turn page over
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Form WC ,

5.

APPENDIX Av'(,con@inued) "7"'- .o

L4

- 19-36) * Your|Role in Relalviin‘jtndont-'l'ucher'Conflict

« Vlicted below are some types of conflict that occur betwesn atudentd,'/ and teachera. . For each confligt type,

P4

pleac ancwef Quesctions a-c,-

[

~

3

[
[
a

Page 2

.

! 0 ; Questiona: In your school during this school year (1973-74) co far -
. b. If ajover to a . : . '
Types of (a. Did a cohflict was "Yeg," was c. If lnmler,'ﬁ{b waa "Yeg," please explain how
otu dent-—telohe ' of thic type * at least one you could tell that the conflict was caused
¢ , sceur which , ouch conflict . in part by negative racial/ethnic attitudes.
conflict Jou tried to cauged in part (If answer to b wao "No," then ckip’thim
e recolve? . by negative - question,) ]
. racial/ethnic o P
" attitudes? o
. (19) (28) ' N -
’ . 2 1Yes |° 1l _1Yes ' ‘ .
I. Injury with a eapon' 3 15 2 No 17 2 No ' \
) /7 1 | 1 NR 1 NR *
iI. Phyoical nggregoion —2_ 1 Ye0 T 1%Yes r] .
. L 9 2t D 2 No '
. 1 NR - I NR .
X (21) © () / - '
‘111, Threatening with a 1 Yes 1 1Yes , Dt
- WogpOB. ; ' 15 2 No 1:2 2 No Y N o
| T 1 1 NR .
| ' (32) : s 10, ‘o
l V. Threatening phyoical 9 1 Yeo 1 1 Yes
. aggrecsion . 9 2% |- 17 2o ) V
- NR - 1 NR
(23) j(32) "
V. Vertal abuce (nome 15 1 Yoo 2 1 Yen .
calling and *'bad 32 “'9\ 9 2 No
: mouthing") T NR )
S ) ’ (24) ‘ (33) . .
Ji. Extortion with n; - 3 1 ’Yeo 0 1 Yes
«tnted threat (although | 15 1o 18 .2 Mo
‘hLeiat may be implied)® NR T NR . 3
(75) (38 / ) ’
‘1, iroheying n teacher's 16 1 Yes L 1 ves
crder 2 2.Mo 14 5
1 NR 1 NR
(26) (35)
. Tencher unfairly treat- 9 1 Yeo -5 1Yes
2 @ “tudent 9 2 o, 13 2 1o
’ 1 N'R . NR- . 4
K (27) (26) List thoce “other" types of studonteteacher
14, fithor typos of 9 1 Yes 1 1 Yeo conflicts that wero also Hital conflictor J
tudent=tcoche — ——"s B
ptucent=teachor 9 2o 17 2%
conflirt NR “_"1" NR
. ¢
A}
. '
f\ ' :
\

e ]

*Lxtortion moy be o part of conflicto I-IV involving injury or threat, The extortion caseo you include in (24, 33)
rhould bte “rimple" extortion without injury or stated threat (although an implied threat may be clear to the victim).

ERIC

Aruitoxt provided by Eic:
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» PPEND VuooT e ¢
o IX A (éontinued) X3
- Form 4C (}7-66) ‘The Role of the E.aM Desegregation Aide - Fage 3 .
. Listed below are~somo aotivitieu Deaegregqiion Adden might. perform.
o l . 4 For each activity pleace indicate: (a) Do-you perform the activity? )
. ~ (t) How do you per rm_the activity? (c) What % of your total timo .
do you opend on t activity? : Lo oo
. - M ow do you perform the activ:lty{ I What ® of your
. . (Include any "tipo" you wouldgive to .| total time do .
. Aetivity othey Aideo seeking reducod c#hflict lWyou Gpoend on
e ° ‘. 1 among students and teachers in ESAA thio petivity?
.~ _ | achoaln.) L | (Hound to nearest
. . . - * - | 5% if you with)* &
. Gy T DI\ R A ] S
S 1. ‘I’nlking vlth otudonto ubau(; their : Y Yoo . v, e
. diTficulties in gotting along with --19- . e 1 . " %
othor ctudentc. . RN B 0.-2 o - 115 _-l_-. 7
. * - 1 . .7 k
: e B LECLR < . . Wg=50) ~ - J )
2. Talking with ctudento about their . . v - o ., [ ]
difficultiesc in getting ulong with : 22 1 Yeo ‘ .ot 2t 1] %4
teachero. ' 0 2to . - 5
& . « v . 3
= - ) SR 5i-52] T
3. Talking with tcacherc about their - 1 ; ’ o. , .
difficultios in gotting along with ; .......?... 1 Yeo | v . ¢ " % i
students. N\ 2 2o ~ . C“JRQ 4.9 |~ + 4
N . .« a R . ° ¢ o v \ "3
. tal , . L NI , (53454) * e
. Talking with the acociotant principal-or .- . .. '
principal in your ochool both about your 17 1 Yoo \_/ ) - ] 5.
. work ond about ﬁ'educing corrflict among 2 2No e (o) Q1 7
s otudents und teacherso, * -t 0 . I e
S (61) . (55-56) .
5. Monitorihg (watching, ouperviocing) 19 1 Yeo ¢ Cy
student behavior in the cafetoria —te * 1® — %", I
and halla, - Q_2No ¥ 119.*+.
. AT L ‘
U627 (:%7-55)b N e
fi, Working with the ESAA Student Advicory : o '
" Committee in your cghool. -—19-—0 ; ;00 . ol 8] %+
) [4] -
* Y 3y T59-80) ~
7. Riding with studento to ond from i 1¢ . » R
echool on the bug. 1‘& 2 Nw 0 . P ¥ +
o
— (29 ; B E (5
8, Talking or meeting with parenta, 391 Yes. Jd ol
\ ! LA . 01 9)." %
ey B
& _ . - . "
9, Seeking owt otudento who dicobey cchool 8 . ;
ruleo. !Juch “reoking out" activitieo 18 1 Yeo & v "
~nuld 1neludosconducting diceipline in- 1 2m "] 0 8 4.
veatigation: , checking lockero for drugo, —— ! \,) . . T - ,}
rheghing lavateriec for mioltoro, entching * . 4
"alaos-cuttern,” “ditchoro," or "outsido . . i
. troublemakoro,' ote.) . . . i
. ) : s . " 3
. (b C.. | List these "other' astivitiesa: (by=6b) R
o Do you po~forn any other ugtivitioo as 15 1 Yeo ‘ X ‘ : g{
on EGAA Besegregation Adde™ N —-——l-;- - b " % 9’%
) o 0 i .'. :
‘ L d , N ~, j
hiad ~ ) e L
. k
T
N »
5. ma—-csf S " = < 4
*Aftar your Tirnt oncwers on this soction, you may nesd to ravige . . 1
tho %', w0 Tatal 1o 100%, Total 100%




Form 4C

APPENDIX A (continued)

 Page b r

- . . . [

c

167). Are there duties you don't perform that you feel

you should be performing as an ESAA’ Desegregation -

Aide? re there things you don't do that you
. snould be doing?) ‘

- Y 1 Yes .
S t& 2 No
B If ydu answered "Yes," please descnbe the
_activities:

s

. [ 2 .
(68) Do you now perform any duties as an ESAA
§§segregation Aide that you feel you should

t perform?
’ ;;;1’ 18 2 No.
. | It‘ you answered’ "Yes," please describe the
sactivities:
Ny
. .

{{y) How would you describe your working relationship
with the nssistant principal or principal in your
r. lding who rupervises your work? Check one:

g | 5 6 Fxrellent
. ’_-t “Very good ©
2 i tigng .
=5.6
O 3 Fair . . ‘
0 ' 2 Poor
Q 1
If you feel the relationship could be ifnproved.

de..cribe how_ improvement might be made:
e v

Very poor

ERIC

A i70x: Providea by exic [

T

* (70) Do ‘you think the ESAA Desegregation Aide Program
should be changed in any vq next year in yo t

'achool?

2 lYes : L : b
1l 2 No-

3 3 Uncertain . o et

&

~ If you answered "Yes" or "Uncertain," please

(71) Your sex: -

8 1mae 4%
11 2 Femalesa%

(72) Your race or ethnic group. Check one:
32%
58%

5% 1 3 Indian American

6 1 vWhite A.merican

11 2 Bleck American

4 Spamsh-surnamed American

‘5 Asian Americen i .

explain: K ) B ) .

+

5%, 1 6 Otner. Plesse specify: Puerto Rican

(73-79) Blank

(80) 1=Card number
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APPENDIX A (continued)

| Page 5 .'i? 

| Please describe your actlons in resolv1ng one acthal student-student or student-teacher ‘
conflict this, year. Try to select the confllct example wh1ch shows your most effective _—

.-conf11ct-resolv1ng work.

-a. Describe the confllct before you took actlon. Cy

—

" “b. What did you then do?

"¢. How did the conflict end and what happened to the participants in the conflict?

A

Vs

ol

~— D L
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Fomsc . " APPENDIX B
e L Minﬁsapqlis Publi@ Schools , e
L o Form for Building Supervisor of ESAA Desegregation Aides -
| for Evaluation of the Emergency School Aid Act Project
- Your name: - -
Your school: : A i ‘1v v
Today's date: _ / -/ B ' e
.mo. day yr. }
Instructions:
~ . ’ .E
‘Please answer the questions on the following pages. Your answers
will be. used (a) to describe how the ESAA Project actually operates,
(b) to estimate the Project's effectiveness in meeting objectives, and
(c) to make recommendations for improving the Project. - :
. Your answers are anonymous. The following code number will be
‘ used instead of your name to identify your answers:

Al

: { ‘ o S ) ‘ . e
. This code, known only to the evaluator, will be used to compare ’
the answers of all ESAA people at the same school. Names of individuals
will not appear in any reports, and your answers will not be identified
- to anyone connected with your employment. :

I do need this cover page with your name (a) to determine who has
and has not answered the questionnaire and (b) to\conduct any nceded
l'ollow-up. :

Do you have any questions?

S ' Now, please remove this cover pape and pass it in.

P

L
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Aruitoxt provided by Eic:

37 umﬁﬁ& Rn‘f °§3$&P’d‘- Page 1/
Form 5C- . . .
Tor . Form for Building Supervisor of ESAA Doacsz:;atiov Contact person: .
a-ur 1 5 N—19 S.D,=Standard deviation C o joPeul Higgins, Project Evnlun:dx
a "M=Mean N R =No response C o] Tel. 348-614
_ S ] : Research and Evaluntion
(5-25) The Desegregation Aide’'s Role in Resolving Student-Student Conflict ? Minneapolis Publ:c Schools: )
. Listed below are some types of conflict that occur between students. SanNa Eliﬂro:gway 41 3
For eAch conflict type, please answer ‘Questions a-d: eapo_is, 55413,
Questions: In your school during this school ienr (1973-7#) 80 far-- S
. ' | |8. If ancwer to c.was
. . c. If answer to, "Yes,' please oxplnin
' ‘ b. Did a conflict was "Yes," was bhow you could tell "}
Types of ) B J’ : . .of this type at least one: " that the conflict wnq
a, How often have donflicts of this type occur which the #uch conflict caused in part by
. student-student ocourred, on-the'nvernge? Check one: Desegregation - _caused in part. negative rncial/ethnd
conflict . . Aide tried-to by negative attitudes, (If answer
o 3 Q/ , M resolve? racial/ethnic to'b vas "No," then -
. =7 . — : . ;ttitudea? skip ‘this- question.)~
T ‘ : 2 - 19
E Once a day or more
1. Anjury Once every 2-4 days . L .
with a 3 About once a week - 0,9 —4—— 1 Yes —-9'-- 1Yes ’
weapon 2 Once every 2-i weeks __5___ 2 No ~ 5 _2No
. 1 Leas than onge a month T _
O Never this year so far. )
(6) T ' (13) (20}
1 5 Once a day or more - )
v 4 Once every 2+i4 days : . &
IT. Physicel 3 Avout oncé a week 3,1 _9 1 Yee, 5 _1Yes ’
aggreasion _1__ 2 Once every 2-l weeks -
. : 1 Less than once & month 0 2N ....l.L_ 2 No
. O Never this year so far ’ e L .
7 ) . 1) z1) T
o 5 ‘Once a day or more .
e , L Once every 2-4 days ’ . ,
1. E?:;‘:°n1¢3 3 About once a wdek 1.4 4 1 Yes 3 _1Yes ‘
3 2 Once évery 2-l weeks - ' o ‘ &
weapon ' 1 Less than once a month 22PN __6._ 2 No
> . 5 0 Never this year so far
(8) ' (15) (22)
. i 5 Once a day or more
o~ & Once every 2-4 days -
1. ‘.:“:ﬁ?ing 3 About once a week 3.6 8 1 vYes 5 1 Yes
e 2 onca svory 2-1 sk e e
g i 1 Less than once a month —— ° e o
‘o 0.0 NeveAr »thie year so far ‘
(9)~ , (16) (23) ]
S . 5 Once & day or more ' . |
V. Verbal abuse 4 Once every 2-4 days < ) : :
(name calling E 3 Abzut once a week 4,1 9 1Yes 5 1 Yes .
and "bad 1.2 Once every 2-4 weeks - 2N
mouthing") (__ 1 Less than once a month —Q 2%
p_o Never this year so far -
— [(10) (177- 2h)
V1. Extortion’ ] 5 Once a day or more . .
with no L Once every 2~k days
stated threaf i 3 About once a week 2.1 _2__ 1 Yes __E._ 1 Yes
(although T3 2-Once every 2-4 weeks '
threat may ) 1 Less than once & month —l"— 2 No -—5— 2 No :
be implied)* 2 0 Never this yeor so far
(11) . (18) . (25) List these "other" types
) 2 " 5 Once a day or more of student-student con-q
“77. Oth r types L Once every 2-i4 days fliet: ;
of student- I 3 About once a zeek 1.9 L 1 Yes 1 1 Yes ;‘
student con- n_2 Once every 2-4 weeks ' : . :
flict 0 1Less than once a month —-2— 2 No ..._.8_ 2 No ;
5 0 Never this year to far ., j
- |

*Extortion may be a part of conflicte I-IV involving injury or threlt.
be “gimple” oxtortion without injury or atlted threat (although an implied threat may be

The extortion cases you include in VI should
clear to the victim). ;T

turn page over |




,Fom BC

( 26~52)

The Desegregation Aide's Rolo
Yizted eelow are some types ol confil

please ancwer Questions a-d:

v
APPENDIX .
i{n Resolving Student-Teacher Conflict

B (continued)

L

ct that occur hotweon ctuienta and telchors.

»
Y

._"‘

'Plgez' ST,

For nch conflict typc,

\ Questions:

In your school during this-achool year (1973-74) so fap-= o

15“

- - ”
v

.
.

b, Did‘a cp,x‘zflicf'

ce If anaver tov
was’ "Yes " was.

d, If answer to. C-was
"es," please explair. |
how you .could tell .

> . Types of of this type °* at least one that, the conflict wa:
P O L How often have conflicts of this type occur which. the . such conflict caused in part by -
= otudent-telche,r ' occurred, on the nverage? Check one: Desegregation caused in . negative racial/ethi.
o flict Ry ‘ Aide tried to by negative attitudes, .(If angwer
; %% R . M . resolve? _racial/ethnic to b was “No," then ..
| : ) N e sttitudes? skip this quoetion.)
:‘ ' SR .(26) 2 Once a day oz!unox'e . (S0 (M) !
I. Injury Once every 2-4 days. Ry N3
i with a o 3 About once a week - (0,2 i 1 Tea ._g_ 1 Yes .
3 weapon g 2 Once every 2-4 weeks, . 7.2 No 7 2 No - L
' ] 1 Less than once a month 1 B s .
. . O Never this year so far 1 - ,
7)o 2 Once a day orumoi'e ?@ ' : {50
- : Once every 2-4 days i Jo ; i -
. II, Phyoical 3 About once a week,  0,9. 4 _1Yes 1 1Yes
* - aggression 2 Once every 2=l weeks 5 _2WNo R_.2No
1 Less than once a month R
0 Never this year co far -
_ (28) 5 Once a day or more (37%* {4e) <
111, Threatening i l; l?gg:te::g :':eg;’a 0.3 -2 _1Yen 11 Yes
‘ :::"‘;: D 7-Once svery 2-U weeks *s . 7_2No 8 21 -
' P "1 Less than once a month:
' v, 0 Never thin year go far (
1'e9) ¢ "5 Once & day or more ) (”) W)
4 Once every 2«4 days
v, T:re?ta;ing 44 _—_Q: 3 About once a week 0 9 _1_ 1 Yes --]-;-e- 1 Yes -
- Pws cal -~ P ‘2 Once every 2-4 weeks ® " 6 2No 8 2 No
+ aggrescion 1 Less than once a month . . S
’ o Never thia year so far - .
fi30) 2 5 Once a day or more 5 (48) ’
. Verbal abuse 2 U4 Once every 2-4 days 6 1 Yes L 1 Yes
(nome calling __a____. 3 About once a wsek 322 e ———
and "bad t 2 Once every 2-4 wecks 3 _21No 5 2 No .
mouthing") - 0.1 Less than once a month ’
g 0 Naver this yoar so far .
e ,_ - - L - v
1 . Extortion 51) 5 Once a day or“morn (40) 0 . th9) (
with no 4 Once every 2-4 dayo 0
ntnted Lhreat g 3 About once & weok 0.1l — 1 ¥os —— 1¥es che
‘ ‘although 2 Once every 2~ weeks _ 9 _2No 2 2 No '
| throat may 1 Less than once a month : ) .
' ‘o implied)® 0 Never this year co far, K .
. , (32) 6 5 Once a day orumox'e h1) ? (50) N ,
- . 2 4 Orice every 2-~4 days »
VIi, l)mobeym;:, T 3 About on:g a woeky 4.6 ___§_ 1 Yen __é__ 1 Yes
i a»"t;mchcr f 2 Once every 2-4 weeks ‘1 _2No 3 2M
order 8 1 Leso than once a month -
: (j 0 Never this year so far -
, 133 g Once a day orumore (h2) (51)
. iTI. Teacver E Once every 2-4 days 6 A
= i “oirly. 3 About once a week 1.9 — 1 Yes —— 1 Y08
‘ tranting a % 2 Once every 2-l weeks ° 3 _2No 5 _2No
£ ulent _3___ 1 Less than once a month . v
. ] 0 Never thic year =0 far \
24} (h3) (52} LIt thense "other" type:.
: g ,5 Onca a doy 9rumorc of student-teacher con-
tr. Other typrn b Once overy 2-4 days L 2 1 Yes 1 1 Yes flicto that vere also
g f ntudent- 3 About once o wesk 0. — — racial conflictss '
rpacher con- 2 Once overy 2-4 weeks 72 No & 2 No
tHet 1 Less than once a month .

0 tiovex' thic year co far

H°t°

‘Lxtortioe. oAy Le a p-rt of conflicts T-~IV involwving injury or threst,

“The extortion cases you 1nc1ude in V1 ehoyld

"-- “"simple’ extortion without mjury or su\ted threat {although an i-plhd threat may be clear to the victim/.-

[mc

Aruitoxt provided by Eic:
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Form 5C

APPERDIX B (continued)

Page 3

.

(53) Please look at the types of student-student
conflict listed on Page 1 of this questionnaire.
N rate the total contribution of your Deaagrog-
- ation Aide(s) to thé reduction or prevention of
such conflicts in your school in 1973-74. Please
check one: )
1 7 Extresely great contribution
2 6 Very great contribution
J _ 5 Great. contributicn
1l 4 Moderate contribution
R 0 3 Suight contribution -
7 _O 2 Very slight contribution
O 1 No contribution at all

Comments, if any:

| f"-,"-'-.'-S-:S

(54) Compare the frequency of ctudent-student conflict
in your rchool this year (1973-74) with the fre-
quency of such conflict lact year (1972-73).
Please rote whether student-student conflict is--
(Check one)

L

1l 7 Much more frequent thic year ‘than last year.

. O © Sopewhat more frequent this year...
1 49 5lightly more frequent this year...
M=3.‘+ ———ta— g y ot q b

3

Mo different in frequency this year and
Innt, yenr... ' .
___0___ 3 :llléhtly less frequent this y;ai'...
’+ 2 fiomowhat less fraquent this year...
1 Much less froquent this year...

1

Aruitoxt provided by Eic:

>
A

h=5.0

M:}.{ l.}

Please look at the types of student-teacher

conflict liated on Page 2 of this questionnmire,
How rate .fhe total contribution of your Desegreg-
ation Aide{s) to the reduction or prevention of
such conflicts in your achool in 1973-74. Plea

check one:’

(55)

__1 7 Extremely great contribution

.0 6 Very great contribution

__ﬁ_ 5 Great contributi\.on "

__,_2_ 4 Moderate contribution

D '35light contribution .
_;_Q_ 2 Very slight contribtution

0 1No cohtribution at all

" Comments, ifr any‘: %

(56) Compore the frequency of student-teacher %onflict
in your school thic year (1973-74) with the fre-
quency of such conflict last year (1972-73).
Please rate whethor student-teacher conflict ig--
(Check one) . .

1 7 Much more frequent this‘year than last year.
() 6 Somewhat

more frequent this year...

0

__2 5 Slightly more frequent thic year...
2 4 No different in frequency this year and
o last year.e. ,
0 3 81ightly lenn frequent this year... !
__2 7 Somewhat less frequent this yoar...
. __g_ 1 Much less froquent this yesr...

turn page over




APPENDIX B (continued)

Form S0

Page 4

~ (57) Do you have any "hard" et-tiaticc coapnring utudent-
~ . student and/or student-teacher conflicte this year
‘with cuch conflicts last year? (For exsmple, do
you have the number of suspensions for the two
years? Or, do you have other curmariec of diaciplina
problema?) ;

1 1 Yes
& 2 No

- If you angwered "Yea;" please provide these stat-
» isctict in ac much détail ag possible in the space
below or attach & ceparate chect:

<

- P ‘ /

~d. Have any major racial/ethnic disturbances :
finvolving more than a few students and caused

lorge .y by racial/ethnic conflict) occurred in

cont wrool go far in 1‘)7}'7“?
3.1 fen
6 . MNo

v 1If you anowered "Yes'" to Question (58), did
the disturbance(s) cauce any closing of ochool,
canrellation of classes, or cancallation of -
rehool Aantivitieny

_1l 1 Yen th:ztb
8

No

————

O

Describe any such major racial/ethnic disturbances

() If you angucfcdn"Yeg" to Question (58), then plemce
describe exch’ ajor disturbance from beginning to
snd. Be suré’itp describe any actions by the Deseg-
_regation’ Aide(ﬁf& Pleace do not use any names,

(b) If you also snswered "Yes" to Question (59),
then also deacribe which school functions were
cancelled and for how Ion‘. Write in the ng:fe

below:

* o

33
30

LRIC

e - . .

i
A
1
:I
3
ﬁ
?
:
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For.l SC. ‘ 5

APPENDIX B (continued) , . |

s

(60) Are there duties the ESAA Desegregation Aides don't
perform that you feel they should be performing?
Are chc);ro things they don't do that they should be
doing? :

" 11 Yeo
& 2 No
4

- If* you ancwered "Yes," pleace deﬂo!{ibe the activities:

1 .

(61) Do the ESAA Desegregation Aides now perform any
duties you feel they :chould not perform?

0 1 Yes

2 & No

1f you ancwered "Yes," please describe the activities:

»

,T——-——"" )

~

¢

~ {62) How would you describe your woi'kin? relationship
with the ESAA Desegregation Aide(s) in your building

whom you rupervise? Check one: <

& 6 Excellent

__3 5 Very good
M=5.7 __ O 4 Good -

0O 3 Fair

_ 0 2 roor

__O 1 Very poor

. T you ferl :the relationship(s) could be improv"od.
describe how improvement might be made:

| 34

ERIC

Aruitoxt provided by Eic:

(63) Do you think the ESAA Desegregation Aide Program
should be.changed in any way next year in your
school? ) ) .

1l 1Yes
72 2No
1__ 3 Uncertain .
If you answered "Yer" or "Uncertain," please explain:

v

2

(64~79) Blank

(80) 1=Card number f{> '
// turn_page over ™
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, Foro 5¢ APPENDIX B (continued) . 7 page 6 .

i

Pleace doccribe a Débégragation Aide's actions in recolving one actual student-student or student-teacher conflict
thic year. Try to select the conflict exsmple which shows the ATde's mast effective conflict-resolving work.

A.'BQScribe the conflict beforo the Aide took moction:

A

be Whot did the Aide then do”

14

Q ) .32 o '
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Aruitoxt provided by Eic:
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Minneapolis Public Schools

Educatlonal’Serv1ces”D1v181on

Plannzng, Development and Federal Progrems :

Harry N. Vakos, PhD., Asscistant Superlntendent’

L

-

Educatlonal uerv1ces

Planning and Development

Lawrence P. Moon, PhD., Director of
Planning, Development and Federal
Programs

‘Mary C. Kasbohm, Agsistant Directer of

Planning, Development and TFederal
Programc .

‘Wallace J. Spolar, Iiscal Hanager

Emma N, Hydson, Coordinator, Title I ESEA5
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: Marge Hola, Digs emlnatlon Specialist

Rebecca S. Howard, Dleeemlnatlon Specialist
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Research and Bvaluetlon

Richard W. Faunce, PhD., Director of,
Research and Bvaluation

'Lary R. Johncon, Recearch Agcociate
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Bonna Nescet, Adminictrative Assisctant
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